Self-determination is a key concept to promote greater self-awareness in the subjects with disability, to build appropriate educational or professional projects and to evaluate the already active programs. Using PRISMA checklist, I selected articles from different databases (CINAHL, Medline, PsychINFO, Cochrane Library, ERIC, Scholar. The 9 evaluation measures identified are analyzed with respect to: choice of the points of view to be collected, domains, items and data collection methods.
Introduction
Since the beginning of the 90's, attention on the concept of self-determination in students with intellectual disabilities has increased [1] . Learning and teaching self-determination can make a difference in people's lives [2] and improve their quality of life (QOL) [3] [4] . The results obtained in the evaluation of self-determination, then, can be used to: promote a greater self-awareness in the subjects; build appropriate educational or professional projects based on needs; offer supports within the environment and evaluate already active programs [5] [6] . [7] , for example, self-determination is defined by: awareness and self-knowledge; the possibility of making decisions; planning and achievement of objectives; problem solving;
self-regulation and self-advocacy.
The lack of consistency in the definitions often creates confusion and misunderstanding, especially with those with severe disability [8] . For this, Wehmeyer (2005) [9] specifies what self-determination is not. First of all, it is not synonymous with independent performance and absolute control, because men live in relationships of interdependence, and support from other students with intellectual disability does not preclude the possibility of controlling their actions.
Precise self-determined behaviours do not necessarily lead to successful experiences because decisions are not always optimal, even when all possible choices, actions and solutions to solve any problems are identified and examined. Self-determination, then, is not synonymous with self-sufficiency, otherwise it would be difficult to approach students with intellectual disability with disabilities who, instead, sometimes need support to achieve their goals. Another common mistake is to consider self-determination as only skills or opportunities, while it depends on skills, opportunities and the presence of adequate supports.
Self-determination, then, is not simply something that "is done," and cannot be linked to a specific result.
There is nothing intrinsically self-determined, in fact, in being married, separated or single, in having a job or doing volunteer work. Finally, self-determination cannot simply be a synonym of choice; self-awareness, goal setting, decision-making and problem-solving skills are also important. These clarifications clarify the contours of the concept of self-determination which, according to the literature, can be described following four models.
Functional Model of Self-Determination
The model is based on the definition of Wehmeyer (2010) [10] according to which self-determination is the attitude and ability of students with intellectual disability to be the main agents within their life with the aim of improving their own Quality of life (e.g QOL). In this sense, individuals are the origin of their actions and, when they have great aspirations, they are able to persevere before obstacles and failures [11] . The author, while recognising the importance of the environment, places more emphasis on the individual characteristics of the subjects, such as the development of new skills, rather than changes to be included in the environment [12] . An action is self-determined when it has four characteristics: the individual acts autonomously; behaviours are self-regulated; the person begins and responds to events in order to favour their empowerment and the person acts in such a way as to favour self-realisation [13] .
The four elements that define a self-determined behaviour are [14] Autonomy act independently and in accordance with the preferences and interests of the subject; Model of Learning Self-Determination Mithaug and colleagues (2002) [16] focus on the process that leads to self-determination, seen as the freedom to use resources to achieve goals consistent with their needs and interests expressed within a welcoming community. Specifically, the model explores how individuals interact with opportunities to improve their perspectives with respect to the goals they intend to achieve in their lives. In this case, self-determination is influenced by two domains: Ability understanding the meaning of self-determination, the behaviours necessary to exercise it, plan goals and make decisions;
Opportunities places where self-determination is exercised, particularly in the home and school environment.
The challenges that the subjects live are opportunities to pursue their goals and learn how to adjust their thoughts, feelings and actions [17] [18] . Selfdetermined students with intellectual disability learn to express needs, interests and abilities, to have goals and expectations and are able to change decisions and adjust behaviours to achieve the desired goals effectively.
Model of the Theory of Agency
Shogren and colleagues (2014) [19] review the functional model with two objectives: to extend it beyond the sphere of disability, recognising that self-determination is relevant for all subjects, including those with disabilities, and to integrate it with contributions from other disciplinary sectors, such as psychology [20] . Unlike other theories on human behaviour, the theory of agency provides that the agent's action is: motivated by biological and psychological needs; directed towards self-regulated goals; driven by the understanding of agents, means and ends and triggered by contexts that provide supports and opportunities, as well as obstacles and impediments [21] . The domains, which include those of the functional model plus other elements related to different disciplines are: voluntary action, agentic action and control of one's own beliefs and perceptions.
The functional model, and that of the agency that is a revisitation, emphasizes individual characteristics, while that of learning highlights the process by which students with intellectual disability can become more self-determined. Finally, the ecological model emphasizes the fundamental role of the environment. From the analysis of the four perspectives three common elements can be traced [22] . the responsibility in the first person for one's own life which includes both direct and indirect control of situations; the effects of the environment and of the opportunities that influence the self-determination of the individual; the idea that making decisions is a broader concept than choosing from various options, but requires a range of skills necessary for self-determination.
The different definitions lead to the construction of different instruments, with different evaluations that, from time to time, privilege some components of self-determination, leaving others in the background. [23] In order to prevent bias, inclusion and exclusion criteria and all steps are described. Two independent raters conducted analysis. The two raters coded the data independently and then met to compare analyses. Any discrepancies were resolved through discussion. The following chart described the stage of the review process and exclusion and inclusion criteria (figure 1).
Instruments
The main measurement scales of self-determination in the literature are briefly described below:
The Arc's Self-Determination Scale [24] The authors start from the idea that making decisions without external influences and interferences is a key element in people's lives and offer a tool to evaluate the self-determination skills of adolescents with disabilities, in particular with a moderate cognitive delay.
The scale is designed to encourage greater The Self-Determination Assessment Battery [25] The scale, developed from the model of Field The instrument is divided into five scales:
Self-Determination Knowledge Scale for the students, Self-Determination Parent Perception Scale and Self-Determination Teacher Perception Scale, a questionnaire for teachers and parents;
Self-Determination Observational Checklist, an observation grid for teachers and Self-Determination Student Scale for the students. This scale favours the comparison between students, teachers and parents with respect to specific domains, helps the identification of the elements of agreement and discrepancy (for example regarding skills that are observable at home and not at school) and allows the comparison between student scores and also in relation to the "average score".
Choicemaker Self-Determination Assessment [26] The ChoiceMaker Self-Determination Assessment is designed for students with moderate disability and behavioural difficulties, although it can be adapted for the most severe disabilities. Selfdetermination exists when individuals can define their own goals and take the necessary steps to achieve them and cover the following areas: interests, abilities and self-determination skills and the opportunities that the school makes available to encourage these behaviours;
The ChoiceMaker Assessment Profile: monitoring tool to graphically display student progress and highlight the opportunities they have to bring out these skills within the school;
The ChoiceMaker Curriculum Matrix: helps teachers to visually identify the skills in which the student needs to be supported.
Self-Determination Scale for College Students [27]
Based on Wehemeyer's Model, the Scale Contains 48 Items Organised Into 4 Sections Open Questions describe a goal they are pursuing, the actions they are taking and the feelings they are feeling.
The scale for parents and educators is similar to that proposed to students and requires to respond using a Likert scale ranging from 1 (never) to 5 (always). The tool helps to: evaluate and develop a profile of a student's self-determination level; determine the strengths and areas of improvement to increase self-determination; identify the goals to be achieved and develop strategies to increase students' skills and opportunities.
Minnesota Self-Determination Scales: Skills, Attitudes, and Knowledge Scale [29] This scale, for students and family members and ARC-INCO Self-Determination Assessment Scale [30] This tool overcomes the limitations of adaptation Attitudes and Beliefs (Determination)
ways to achieve goals, face challenges and highlight progress;
Attitudes and Beliefs (Locus of Control) the belief that we can achieve our goals;
Attitudes and Beliefs (Self-Esteem and Self-Concept) description of the objectives achieved and understanding of motivations in the case of failure to achieve the objective.
ADIA [32] The scale includes some of the self-determination elements of people with disabilities followed by some examples. The survey concerns the domestic environment, the school (or the centre) and the community and the evaluation must be done using a
Likert scale that goes from 1 (never) to 4 (always) Self--Determination Inventory: Self--Report [33] It is the first instrument that includes both the point of view of subjects with and without disabilities Beliefs of Control of Actions belief in being able to use their skills and resources (for example, people, supports) to achieve a goal, empowerment (believe they have what it takes to achieve their goals) and self-realisation. A second critical element is the choice of the recipients of the evaluation. In some cases, the tools collect the opinion of the subjects, while in others they are addressed to family members or teachers. There is then a third case in which the opinions of the subjects Given the partiality of the areas investigated and the points of view collected, it may be interesting to ask 
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